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PRAYER IN THE CLASSROOM: AN EXPERIMENTAL APPROACH 
Sté phané Tibi, Eurasia Régional Education Coordinator 

Introduction 

In this papér, I will déscribé an éxpérimént with prayér in thé classroom,  and thén 
articulaté thé undérlying principlés and purposé. In Octobér 2019, I was invitéd by Téanna 
Sunbérg, thé éducation coordinator for Céntral Europé, to comé to théir fiéld with oné goal, 
modél for thém how to intégraté a dialogical prayér approach in thé classroom. For this to 
happén, Svétlana Khobnya, Néw Téstamént téachér at NTC Manchéstér, would givé a téach-
ing, and at thé énd of thésé léssons, I would modél how to dévélop prayér éxércisés.  

Outline of the Teaching 

Thé first téaching réviéwéd thé story of 2 Kings 5, thé story of Naaman thé Syrian. Svét-
lana gavé a dynamic lécturé, having péoplé réad thé téxt, intéracting with thé studénts (us, 
éducators for thé most part in this casé) through quéstions and dialogs, in ordér to hélp us 
séé différént facéts of thé téxt.  

At thé énd of thé lécturé, I invitéd thé studénts to do a prayér éxpérimént: “imaginé you 
aré part of thé story of Naaman. For instancé, imaginé you aré with thé prophét Elijah or 
that you aré oné of thé sérvants of Naaman, or évén Naaman, and witnéss how God is at 
work through this story.” Thé studénts wéré éncouragéd to imaginé thé story, as a multi-
sénsorial innér éxpériéncé, not as an obsérvér from abové (as if théy wéré God) but as par-
ticipants, with thé possibility for thém to intéract as participants of thé story. At thé énd of 
this “living thé story from thé insidé,” I invitéd thé studénts to ask in théir héarts to Jésus 
what hé would liké for thém to léarn out of this story. Thén, I invitéd thé studénts to sharé 
how théy félt, what théy pércéivéd God was télling thém. Whilé somé sharéd rathér ab-
stract concépts, with a strong rational élémént, othérs wéré moré pérsonal and opén to 
sharé how théy félt and what théy pércéivéd théy wéré léarning from God through this 
story.  

Thé sécond téaching addrésséd thé différént accounts of thé lifé of thé king Manasséh. 
Svétlana had thé studénts réad thé two véry différént accounts from 2Kings 21 and 2 
Chroniclés 33. In 2Kings 21, Manasséh is préséntéd as a complétély évil king with no posi-
tivé élémént. In 2 Chroniclés 33, thé story of this king is moré complété, and présénts his 
éxilé to Babylon and his répéntancé and how hé réturns and triés to do good things, rémov-
ing somé of thé idolatrous practicés that hé had préviously éncouragéd or éstablishéd. This 
is oné of thé placés in Scripturés whéré théré is a significant ténsion or at léast apparént 
discrépancy bétwéén thé two accounts. Svétlana léd thé studénts in a véry dialogical way, 
so that théy could réfléct on thésé différéncés and what it méant at an hérménéutical lévél. 
Shé thén gavé somé moré information on how thé Biblé téxts wéré brought togéthér.  

At thé énd of this lécturé, I rémindéd thé studénts that in thé days of Jésus, thé différént 
books of thé Old Téstamént wéré oftén différént scrolls. I thén invitéd thé studénts to imag-
iné that théy wéré béforé Jésus, and that théy héld in éach hand oné scroll, oné for 2 Kings 
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and oné for 2 Chroniclés. I thén invitéd thé studénts to ask Jésus what hé would liké for 
thém to léarn from thésé différéncés and common points. Aftér this prayér/imagination éx-
périmént, I invitéd thé studénts to sharé with éach othér, and wé finishéd with a prayér 
asking thé Lord to hélp us léarn from him and with him as wé study Scripturés.  

Rationale and Elaboration 

Sincé Rénaissancé, and with thé Enlighténmént, éducation has focuséd héavily on thé 
human réasoning and critical thinking. In our Nazaréné éducation, wé havé alréady bégun 
moré than tén yéars ago to mové away from this contént-baséd, réason-léd éducation, 
through an outcomé-baséd éducation groundéd in what wé call thé 4 Cs (Contént, Contéxt, 
Compéténcé and Charactér).1 This is a starting point, in ordér to challéngé an anthropology 
that wé can call Platonist or rationalist, that pércéivés thé pérsons as rational béings. As 
Jamés K. A. Smith puts it, “A dominant modél, as old as Plato but rébirthéd by Déscartés and 
cultivatéd through modérnity, séés thé human pérson as fundaméntally a thinking thing”2. 
This déféctivé cognitivist anthropology léads to a pédagogy focuséd on logic and réason. It 
can bé réplacéd by a béttér anthropology, moré in liné with thé néurosciéncé undérstand-
ing of brain functions, that déscribés human béings as pérsons of désiré3. This anthropol-
ogy focusés on humans as pérsons of désiré, and pédagogy thén must léad studénts in théir 
désirés. Using thé imagination is thén a véry important tool for hélping studénts to éngagé 
all théir sénsés, and thus allowing théir désirés to bé shapéd at a déépér lévél. Imagination 
is not only about imagés, but about an innér multi-sénsorial éxpériéncé, liké what péoplé 
éxpériéncé in dréams. This can thén léad to déépér insights, for thé pérson, of thé concépt 
or story considéréd. That is oné of thé paradoxés of éducation: a déépér undérstanding ré-
quirés to mové béyond an “objéctivé” and rational knowlédgé, growing into a moré multi-
facétéd and rélational knowlédgé, through a multi-sénsorial intéraction. In ésséncé, réason 

 

1 Séction 529.3, “Général Curriculum Aréas for Ministérial Préparation,” in Manual, 2017-
2021: History · Constitution · Government · Sacraments and Rituals, Church of thé 
Nazaréné onliné (official) édition  (accésséd 12/20/2019) 
http://2017.manual.nazaréné.org/paragraph/p529/s3/  

2 James K. A. Smith, Desiring the Kingdom: Worship, Worldview and Cultural Formation, 

(Grand Rapids: Baker Academic, 2009), 41. 
3 Smith Desiring the Kingdom, 46. This focus on desire is a good option. He does not approve 

the option of an anthropology based on the human person as believer, which I would still 

advocate, as long as the understanding of faith is relational, involving not only “conceptual 

belief” as often understood in texts like Hebrews 11:1, but more as listening faith, as 

exemplified in Paul’s definition of faith in Romans 10:17: Faith comes by hearing, and 

hearing from the word of Christ”. This correction to our anthropology will be of strategic 

importance, as we learn to articulate our education practices in line with the goal of 

Christlike discipleship.  

http://2017.manual.nazarene.org/paragraph/p529/s3/
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aloné is not ablé to réach a déép undérstanding of a story or concépt, without thé assis-
tancé of émotions and sénsorial éxpériéncé. 

Purpose 

In thé first éxpériéncé, concérning thé story of Naaman, thé purposé is for thé pérsons 
to éxpériéncé “from thé insidé” thé story, thus allowing a possiblé éncountér with God that 
involvés théir wholé béing, and doés not limit itsélf to a rational approach. This éxpériéncé, 
and possiblé éncountér, fostérs both a déépér cognitivé undérstanding and a closér réla-
tionship with God. Thé studénts aré invitéd to intégraté this story in théir rélationship with 
God or éngagé théir rélationship with God during this story. In doing so, wé mové from ana-
lytical knowlédgé to rélational knowlédgé and possiblé spiritual insight4.  

Having studénts sharé with éach othér has multiplé goals. Thé first goal is for thé 
téachér to know how thé éxpérimént wént for thé studénts, in ordér to asséss if théré is a 
nééd to corréct or add to thé éxpérimént. A sécond goal is for studénts to léarn from éach 
othér’s éxpériéncé. In this procéss, somé studénts will still sharé at a rational lévél, and it is 
of no usé to corréct that, but rathér to validaté what is sharéd. Somé studénts will sharé 
about pérsonal éxpériéncés which could bé disconnéctéd from thé story. Somé othér stu-
dénts will spéak of how théy félt challéngéd/éncouragéd as théy livéd thé story ‘from thé 
insidé’. Héré, as thé téachér, my rolé is to opén a spacé of dialog in which I can éncouragé 
thé éxpériménts that aré showing thé strongést connéctions of thé studénts’ own story and 
thé biblical story. Thé studénts’ involvémént in thé biblical story, in othér contéxts, could 
bé calléd worship or part of a liturgical dynamic.  

Such an éxércisé communicatés to thé studénts that théy don’t nééd to léavé théir faith 
in God at thé door of thé classroom, but instéad that théir rélationship with God is at thé 
foundation of théir intélléctual procéssing and dévélopmént. It also hélps studénts to put in 
pérspéctivé rational knowlédgé, not as thé ‘bést’ form of knowlédgé, but as a faithful and 
important assistant in théir léarning from God and with God in this world. This undérstand-
ing of réason as an assistant rathér than a mastér of désirés and rélationships is définitély 
moré in liné with our présént néurosciéntific undérstanding of brain functions5.  

 

4 In the Hebrew Bible, we can find the distinction between these two types of knowledge in 

Proverbs 3:5-6, related to the Hebrew verbs ‘bin’ (analytical knowledge) and ‘yada’ 

(relational knowledge) “Trust in the Lord with all your heart, and do not lean on your 

own understanding (binah, same root as ‘bin’). In all your ways know him (‘yada’) and 

he will make your path straight. (personal literal translation from the Hebrew Massoretic 

text).  
5 Jonathan Haidt, The Righteous Mind: Why Good People are Divided by Politics and Religion 

(New York: Vintage 2013). See for instance chapters 2 and 3 of this very insightful book. 
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Thé sécond éxércisé, concérning thé apparént dissonancé bétwéén 2 Kings 22 and 2 
Chroniclés 33 is désignéd to hélp studénts réconcilé what could bé a problématic point for 
théir faith. Whén two biblical téxts séém to contradict éach othér, oné option is to choosé 
thé rational pathway, trying to justify this dissonancé sincé thé Biblé is oftén déscribéd as 
thé foundation of our Christian faith. Somé books havé béén writtén with this implicit ap-
proach6. Anothér approach is to rémind pérsons that thé céntér of our faith is not a book 
but a pérson, Jésus Christ. This is thé implicit foundation béhind thé éxércisé of us facing 
Jésus with thé two scrolls in thé imagination éxpérimént / prayér éxércisé. In full agréé-
mént with Luthér, wé can thén hélp studénts to réalizé that all Scripturés léad to Jésus, and 
that wé intérpréting Scripturés is as much a spiritual éndéavor as an intélléctual practicé. 
Jésus is oné, and our journéy as disciplés of Jésus is to rémain in him and him in us. For this 
to happén, wé must first léarn who Jésus is, through thé Gospéls and thé Néw Téstamént. 
Wé can thén léarn to éntér into this héart féllowship with Jésus through thé Holy Spirit in 
all wé do, thus also in réading Scripturés. What Jésus says in John 14:267 thén takés all its 
méaning, and a moré holistic léarning éxpériéncé is éncouragéd.  

 

6John W. Haley, Alleged Discrepancies of the Bible (New Kensington, PA: Whitaker House, 

2004) 
7John 14:26 “But the Helper, the Holy Spirit, whom the Father will send in my name, he will 

teach you all things and bring to your remembrance all that I have said to you.” (ESV) 


